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This Resource Pack is written for teachers of Key Stage 4 Drama, 
English and Citizenship. Inside you will find: 
 

o Highlighted curriculum links 
o Lesson plans including guide timings of exercises 
o Clear, step-by-step instructions for all activities  
o Photocopiable worksheets, fact sheets and maps 
o Background information for teachers 

 
In the tradition of iceandfire education the exercises are designed 
to enable greater understanding of complex themes, and 
encourage students to make connections with their own lives for a 
powerful and meaningful learning experience. 
 
The range of activities are designed for students to  

o Engage with all their senses  
o Develop empathy 
o Increase knowledge and understanding of refugee issues 

 
There is also a two-hour workshop which accompanies the 
production and is available for booking. Led by actors from the 
play the session further explores the theme of boundaries which 
emerges strongly in the play on many different levels. Please 
contact the iceandfire office for more details. 
 
There are refugees in virtually every country in the world and they 
are often in the headlines. Yet the reality of refugees'  lives is 
frequently misunderstood. At a time when one in every 300 
people in the world  has been forced to  flee 
persecut ion,  vio lence or war, it is crucial to help students to 
understand this important contemporary issue.  
 
Citizenship 
In today's world increasing numbers of people are not able to avail 
themselves of the protection of their state and therefore require 
the protection of the global community. Refugees are a painful 
living reminder of the failure of societies to exist in peace and our 
responsibility to help those forced to flee. Flight often follows 
human rights'  abuses and violations as well as various forms of 
social breakdown, including war. These issues are linked to 
concepts such as justice, equality, tolerance, freedom, minority 
rights and the formation of community. Refugees can be the 
subject of work units on human rights, nationalism, racism, 
immigration, persecution and war - units well suited to the 
citizenship/moral education curriculum. 
 

• Legal and human rights - Refugees have fled because of 
human rights'  violations, but does domestic legislation 
uphold their rights in respect of international conventions?  

• Diversity and understanding - Students can study the 
settlement of refugees in Britain over the centuries and the 
contribution they have made to Britain as it is today. 

• Local government - The role of local government can be 
studied in relation to provisions for asylum seekers in the 
local community and how local councils tackle the issues. 

 

Intr oduct ion 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 3 

• Conflict resolution - Dispersal of asylum seekers in the UK 
has led to increased social tensions in areas, which did 
not traditionally host refugee communities. Guidelines, 
such as the ones produced by the Association of Chief 
Police Officers in response to the effects of dispersal, 
provide an ideal resource for any consideration of conflict 
resolution. 

• Media in society - Students could look at articles from 
various newspapers to see how reporting of refugee 
issues differs. How much is emotional or attention 
grabbing? How much is accurate? What is the 
consequence of such media coverage?  

• The global community - Where most people can look to 
their own governments to guarantee and protect their 
basic human rights and physical security, refugees cannot 
do so. Students can consider how UNHCR persuades 
governments to uphold individuals'  right to asylum under 
increasing political, economic and social pressure. 
Students can also explore what deeper European 
integration will mean for future asylum seekers and 
refugees in the European Union. 

 
Drama and English  
Some of the greatest literature has been written in exile - many 
well-known authors and poets were refugees, including Dante 
Alighieri, Thomas Mann and Bertolt Brecht. 
 
The universal themes of displacement, exile and isolation occur 
throughout literature and drama for example in Shakespeare and 
Chekhov and many parallels can be drawn with the refugee 
experience. 
 
You might want to seek out Channel 4Õs version of Twelfth Night. 
The setting is contemporary with Viola and Sebastian presented 
as asylum seekers on their arrival in Illyria. The ÔMaking ofÕ 
documentaries included on the DVD support study in other areas 
including media and refugee issues. For all of its incorporation of 
modern themes such as the plight of refugees, the film 
successfully retains the magical ÔotherworldlinessÕ of Illyria Ð a land 
in suspended animation. See ÔChannel4 learningshopÕ for more 
details. 
 
Texts addressing refugee issues can also be used in language 
courses. Through creative writing, interviews and testimonies, for 
example, students can explore the issues facing refugees in their 
community.  
 
The main emphasis of work on refugee issues in schools should 
always be on encouraging the humanisation of refugees. This can 
be achieved through photographs, testimonies and inviting in 
speakers. Such studies should encourage students to empathise 
with refugee students and to develop a wider understanding of 
tolerance and difference. 
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Crocodile Seeking Refuge tells the story of a British woman asylum lawyer, 
Harriet, and the increasing conflict between her professional and private life. 
Woven around this central storyline are the stories of five individuals who 
have sought asylum in the UK: Destin from the Republic of Congo, Marie-
Elena from Colombia, Jalal from Iraq, Parvaneh from Iran and Zakariya from 
Darfur in Western Sudan. Each of them has been forced to flee their own 
countries in the face of death. Each is haunted in a different way by the past 
and faces very different challenges in their new life in Britain.  
 
The play opens at an airport with the departure of Harriet's teenage 
daughter, Melissa, to Brazil for her gap year. Although sad that she has left, 
HarrietÕs husband Nick also sees it an opportunity for he and Harriet to 
rediscover themselves as a couple. Their new found intimacy is threatened 
when Harriet offers MelissaÕs room to her client, Zakariya, after he is made 
destitute. The strain of having a stranger in their home is heightened by the 
fact that they hold a secret: Harriet has discovered that ZakariyaÕs wife and 
children have been killed when their village was attacked by Arab militia. 
Nick is appalled that she has not told Zakariya. But Harriet has been 
persuaded by her clerk Jalal to withhold this information from him until after 
his appeal, so that he can be in a fit state to fight his case. 
 
Meanwhile Nick himself holds a secret from Harriet. Feeling sorry for 
Zakariya, who is at a loss in alien London, he offers him work on one of his 
building sites. Harriet must not know, as it is illegal for asylum seekers to 
work. The two start to bond and one day, on site, Nick finds himself 
breaking the news about ZakariyaÕs family to him. The same day, Harriet 
finds out that Nick has been employing Zakariya without her knowledge. This 
mutual betrayal of secrets, the one far eclipsing the other, emerges in a 
climactic scene between Harriet and Nick where the increasing gulf between 
them leads to a break up of their marriage. 
 
Zakariya disappears, and only shows up again at his court hearing. Grief has 
rendered him incapable of standing up to cross examination, and he loses 
his appeal. Devastated, Harriet goes to speak to him after the hearing. She 
apologises for keeping the secret and tries to explain her motivation. 
Zakariya reprimands Harriet but also forgives her before being ushered away 
by a court official to be deported back to the country where he was tortured.  
 
Running alongside this central triangular relationship are a number of other 
relationships Ð Zakariya with HarrietÕs client Destin, who bond when they 
discover they have both been detained as asylum seekers in English prisons.  
Zakariya comforts Destin when he hears the news that his young wife, whom 
he had to leave behind when he went into exile, has died dashing all his 
hopes of reunion. Parvaneh with beauty consultant Marie-Elena, also a client 
of HarrietÕs, who bond when they realise that each has had a difficult political  
history in their countries of origin. Parvaneh, an ex-political prisoner who 
suffered torture in IranÕs notorious political jails,  feels vindicated when asked 
to expose the horrors of the prison regime on an interview for an Iranian 
television programme. This triumph is shattered when she meets her former 
prison guard in her local TescoÕs, the encounter leaving her feeling shocked 
and vulnerable. And lastly, Jalal, with his boss Harriet whom he reveres. Jalal 
is a former professor of Arabic linguistics in Basra who has been unable to 
get work in his field and instead helps out at HarrietÕs law office. His moment 
of triumph, being offered a guest lecture at a London university, is 
undermined when he is publicly challenge by an Iraqi student over his pro-
war stance.  
 
The play ends as it started at an airport. Melissa is now returning, with her 
estranged parents waiting for the arrival of her plane. The question remains: 
will the impact of Zakariya and their sense of mutual betrayal prevent them 
from restoring their marriage? 

 Cr ocodil e     
 Seek in g   
 Refuge  
 Synopsis  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 5  

Act iv it ies in the pack t ie in with the fol lowing elements of the 
KS4 Drama, Engl ish and Cit izenship curricula: 
 
Drama 
Group 1 -  Performing and designing 
Devising. 
Group 2 Ð Knowledge, understanding and evaluat ion 
Work of different practitioners; social, historical and cultural influences. 
Group 3 -  Interpret ing plays 
Understanding form and how practitioners use the form for particular 
effect. 
 
English  
Group discussion and interact ion 
3) To participate effectively as members of different groups, students 
should be taught to: 

• make different types of contributions to groups, adapting their 
speech to their listeners and the activity 

• take different views into account and modify their own views in 
the light of what others say 

• sift, summarise and use the most important points 
• take different roles in the organisation, planning and sustaining 

of groups 
• help the group to complete its tasks by varying contributions 

appropriately, clarifying and synthesising others'  ideas, taking 
them forward and building on them to reach conclusions, 
negotiating consensus or agreeing to differ 

Breadth of study 
10) The range of purposes should include: 
exploring, hypothesising, debating, analysing and students should be 
given opportunities to: 
take different roles in groups [for example, roles in organising or leading 
discussion, supporting others, enabling focused talk]. 
Drama 
4) To participate in a range of drama activities and to evaluate their own 
and others' contributions, students should be taught to: 

• use a variety of dramatic techniques to explore ideas, issues, 
texts and meanings  

• use different ways to convey action, character, atmosphere and 
tension when they are scripting and performing in plays [for 
example, through dialogue, movement, pace]  

• appreciate how the structure and organisation of scenes and 
plays contribute to dramatic effect  

• evaluate critically performances of dramas that they have 
watched or in which they have taken part 

Breadth of study: 
11) The range should include: 

• improvisation and working in role 
• devising, scripting and performing in plays discussing and 

reviewing their own and others'  performances 
Literature 
Breadth of study: 
Recent and contemporary drama, fiction and poetry written for young 
people and adults 
 
Cit izenship KS4 
Unit 01  Human Rights 
Sect ion 1: What  are human rights and what  do we think 
about  them?  
Children should learn: 

• the meaning of the term 'human rights', and to distinguish 
human rights from other kinds of rights 

 Cur r icu lum     
 Lin ks 
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• that some rights are not absolute, and why it may be necessary 
to balance them in order to protect the rights of others 

Sect ion 2: How did human rights agreements come about? 
What  is the European Convent ion on Human Rights? What  
happens when human rights are denied? 
Children should learn: 

• about the origin of international human rights principles and 
agreements, and the development of human rights law in 
Europe and the UK 

• that human rights are universal, meaning that they belong to 
every individual in the world regardless of their age, gender or 
nationality 

• why human rights ideals were developed, and about the 
horrendous acts that brought the Universal Declaration of 
Human Rights into being 

• that conventions such as the UN Convention on the Rights of 
the Child and the conventions on discrimination were designed 
to prevent people in positions of power, including employers, 
teachers and parents, from abusing that power 

• to use skills of enquiry and research to find out about a legal 
case that involved a breach of human rights 

Sect ion 3: Why are human rights important  in soc iety today?  
Children should learn: 

• about the Human Rights Act 1998 and how it can be used to 
protect the basic rights of citizens in the UK 

• to contribute to group and class discussions 
Unit 03  Challenging Racism and Discrimination 
Sect ion 1: Where do we come from? What  are our 
communit ies like?  
Children should learn: 

• to build on personal experience and previous learning about 
human rights and migration 

• about ethnic diversity in the UK 
• about the different links and relations between the UK, the 

Commonwealth and other countries 
• to use their imagination to understand the views of others 

Sect ion 2: What  is rac ism?  
Children should learn: 

• about different causes of racial discrimination, prejudice and 
intolerance 

• how to respond to situations that might be racist 
Sect ion 3: How does t he law p rotect  c it izens from 
disc riminat ion and rac ism?  
Children should learn: 

• about the role of the law in protecting citizens from 
discriminatory behaviour 

• how the European Convention on Human Rights and the 
Human Rights Act 1998 protect basic rights 

• about the role of public bodies such as the Commission for 
Racial Equality 

Sect ion 4: How can we challenge rac ism and d iscriminat ion?  
Children should learn: 

• to consider the experiences of others who have been treated 
unfairly or in a discriminatory way 

• to reflect on their learning and consider how to take responsible 
action in situations where racist or discriminatory actions may 
have taken place 

• to participate in policy and curriculum reviews 
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ASYLUM SEEKER: Someone who is fleeing persecution in their 
homeland, due to their race, religion, nationality, social group or 
political view, has arrived in another country, and formally asked 
the authorities to exercise their international legal right to stay in 
that country. 
 
REFUGEE: Someone whose asylum application has been 
successful and who is allowed to stay in the country they have 
applied for asylum in, having proved they would face persecution 
back home. An asylum seeker is granted Ôrefugee statusÕ if they 
meet the criteria laid down in the 1951 UN Convention on 
Refugees: 
 
A refugee is a person who "owing to a well-founded fear of being persecuted for 
reasons of race, religion, nationality, membership of a particular social group, or 
political opinion, is outside the country of his nationality, and is unable to or, 
owing to such fear, is unwilling to avail himself of the protection of that 
countryÉ"  
Article 1, The 1951 Convention Relating to the Status of Refugees 

 
• Since 30th August 2005 refugees will no longer be 

granted Indefinite Leave to Remain (ILR) - they will only be 
granted limited leave, initially for five years. At the end of 
those 5 years their case will be subject to review - if there 
has been an announcement to the effect that the situation 
in their country of origin has changed and they are no 
longer in fear of persecution, refugees could at that stage 
be faced with removal. If not, they should get ILR subject 
to possible additional tests relating to language skills. 
During the first 5 years refugees do have full entitlement to 
family reunion, to welfare benefits, to housing and health 
care and they have the right to work. 

• If the asylum application is initially refused, the applicant 
has appeal rights with the Immigration Appeals Tribunal 
(AIT). 

• If applicants do not meet the criteria of the Refugee 
Convention they may qualify either for 'Humanitarian 
Protection'  or 'Discretionary Leave' . 

 
HUMANITARIAN PROTECTION:  

• Granted where the Home Office recognises that there is a 
real risk of death, torture, or other inhuman or degrading 
treatment, which falls outside the strict terms of the 1951 
Refugee Convention but which comes within the scope of 
Article 3 of the European Convention for Human Rights 
(ECHR).  

• Given leave to remain for five years (since 30th August 
2005). After this period, their case is subject to review. 
This may result in an extension of protection or a grant of 
Indefinite Leave to Remain (ILR). If the need for protection 
is no longer found to exist, the applicant will be refused 
leave and arrangements will be made for his/her return.  

• Eligible to apply for ILR after five years. 
• Access to mainstream welfare and allowed to take up 

employment in the same way as someone with refugee 
status. Also have immediate rights to family reunion 

Asylum  
in  th e UK: 
Backgr ound 
Infor matio n 
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DISCRETIONARY LEAVE:  

• Granted to those who do not qualify for refugee status or 
humanitarian protection but cannot be removed. This may 
be because they have a serious medical condition making 
travel or return dangerous, or because removal would 
contravene their human rights such as under Article 8 
ECHR - the right to family life. There may also be other 
practical or legal obstacles making removal impossible. 

• Usually granted for a period of three years but, as with 
humanitarian protection, it can be granted for shorter 
periods. For example, when an unaccompanied child 
under 18 has their asylum claim refused, a period of 
discretionary leave would be granted for the period up until 
their 18th birthday. 

• Have full access to mainstream welfare and employment 
during the period of protection. Discretionary leave will be 
granted outside the Immigration Rules. 

• Eligible to apply for ILR after six years but will be subject to 
active review at both the three year renewal and after six 
years. If it is decided that the need for protection no longer 
subsists then the person will be removed. 

 
Refugee agencies are concerned that the shift towards more 
temporary and insecure forms of protection exacerbates feelings 
of uncertainty and trauma, and frustrates the integration process. 
This is particularly true of the removal of automatic ILR on the 
granting of refugee status which undermines the government's 
own integration strategy. 
 
Adapted from the Refugee Counci l  websi te 
www.refugeecounci l .org.uk 
Refugee Action’s websi te is a good place to go for  
fur ther in format ion including in format ion sheets and 
downloads 
www.refugee-act ion.org.uk 
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At a glance: 
 
Population: 3.9 million 
Capital: Brazzaville 
Area: 342,000 sq km 
Major languages: French, indigenous African languages 
Major religions: Christianity, indigenous African beliefs 
Life expectancy: 47 years (men) 50 years (women) 
Main exports: oil, timber, plywood, sugar, cocoa, coffee, 
diamonds 
President: Denis Sassou-Nguesso 
 

• Also known as Congo-Brazzaville (locally as Congo-
Brazza), and Congo (not to be confused with the 
Democratic Republic of the Congo, formerly Zaire, which 
was also at one time known as the Republic of the Congo) 

• Former French colony of west-central Africa  
• Gained independence in 1960 
• 25 years of Marxism was abandoned in 1990 and a 

democratically elected government installed in 1992 
• Brief civil war in 1997 restored former Marxist President 

 

Republic of 
Congo 
Infor matio n 
Sheet  
 
(Destin )  
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Civil wars and militia conflicts have plagued the Republic of Congo 
in its recent past and the country is struggling to build on a peace 
accord signed with southern rebels in 2003. 
After three coup-ridden but relatively peaceful decades of 
independence, the former French colony experienced the first of 
two destructive bouts of fighting when disputed parliamentary 
elections in 1993 led to bloody, ethnically-based fighting between 
pro-government forces and the opposition. 
 
A ceasefire and the inclusion of some opposition members in the 
government helped to restore peace. 

But in 1997 ethnic and political tensions exploded into a full-scale 
civil war, fuelled in part by the prize of the country's offshore oil 
wealth, which motivated many of the warlords. 

The army split along ethnic lines, with most northern officers 
joining President Denis Sassou-Nguesso's side, and most 
southerners backing the rebels. These were supporters of the 
former president, Pascal Lissouba, and his prime minister, 
Bernard Kolelas, who had been deposed by President Sassou-
Nguesso in 1997. 

By the end of 1999 the rebels had lost all their key positions to the 
government forces, who were backed by Angolan troops. The 
rebels then agreed to a ceasefire. 

Remnants of the civil war militias, known as Ninjas, are still active 
in the southern Pool region. Most of them have yet to disarm and 
many have turned to banditry. 

Congo is one of sub-Saharan Africa's main oil producers. The 
resource is the mainstay of the economy and the country has tried 
to increase financial transparency in the sector. 
 
 
 
Destin 
 
Reasons for leaving: 
Civil war, first day his father killed. As eldest son he had to take 
care of family, headed for their village 15000km away, on the way 
stopped by Cobra militia, for 2 days he was tortured then made to 
watch as they did terrible things to his wife and sisters. Left wife 
and children behind to find a safe country to bring them to. 
 
Situation in the UK: 
On arrival at Dover, tried to claim asylum, imprisoned for 5 
months. Living in hostel whilst on bail. First asylum claim refused, 
going through appeal process. News of his wife comes after 2 
years of hearing nothing Ð she has died of meningitis. Granted 3 
years Discretionary Leave to Remain.
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At a glance: 
 
Population: 35 million 
Capital: Khartoum 
Area: 2.5 million sq km 
Major languages: Arabic and numerous African languages e.g:  
Dinka, Massalit (this is ZakariyaÕs language) 
Major religions: Islam, Christianity 
Life expectancy: 54 years (men) 57 years (women) 
Main exports: oil, cotton, sesame, livestock and hides 
President: Omar Hassan Ahmad al-Bashir 
 

• Largest and one of most diverse countries in Africa, home 
to deserts, mountain ranges, swamps and rain forests. 

• Former British colony, gained independence in 1956 but 
did not join the Commonwealth.  

• Name from Arabic "bilad al-sudan" - Ôland of the blacksÕ. 
• 2005 peace deal ended 21 years of southern civil war, 

said to have cost the lives of 1.5 million people. 
• Omar al-Bashir heads a government of national unity 

following the accord. 
• Humanitarian crisis amid civil war in Darfur seen as "one of 

the worst nightmares in recent history".  
• Oil production and revenues are rising. The economic 

dividends of peace could be great. Sudan has large areas 
of cultivatable land, as well as gold and cotton. 

• Media is highly restricted. State-run radio and TV are 
under direct government control, required to reflect 
government policies. Sudan TV has a permanent military 
censor, news must reflect official views. Several 
clandestine opposition radio stations broadcast to Sudan. 

 Sudan   
 Infor matio n  
 Sheet  
 
 (Zakar iy a)  
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Sudan's Dar fur  confl ict 
 
Fighting broke out in the western region of Darfur in early 2003 
when rebels seeking greater autonomy began an insurrection. The 
rebels say the government is oppressing black Africans in favour 
of Arabs. Darfur, which means land of the Fur, has faced many 
years of tension over land and grazing rights between the mostly 
nomadic Arabs, and farmers from the Fur, Massaleet and Zagawa 
communities. 

Sudan's government and the pro-government Arab militias are 
accused of war crimes and carrying out a campaign of ethnic 
cleansing against the region's non-Arab, black African population. 
Human rights groups, the US Congress and the former US 
Secretary of State Colin Powell all said that genocide was taking 
place but the UN has stopped short of calling it genocide. The 
government admits mobilising "self-defence militias" following 
rebel attacks but denies any links to the Janjaweed, accused of 
trying to "cleanse" black Africans from large swathes of territory.  
 
More than three million people need food aid or have fled their 
homes, and some 200,000 are estimated by the United Nations to 
have died because of the violence. Some 200,000 people have 
also sought safety in neighbouring Chad, but many of these are 
camped along a 600km stretch of the border and remain 
vulnerable to attacks from Sudan. Many aid agencies are working 
in Darfur but they are unable to get access to vast areas because 
of the fighting. 
 
The largest rebel group in the region has agreed a peace deal with 
the government but two smaller groups are demanding more 
concessions before laying down their arms. As part of the deal, 
the government has promised to disarm the Janjaweed and 
channel more money into Darfur, but so far there is little evidence 
that this is happening.  
 
The signing of the peace deal is just the start of a very long 
process towards peace and stability. Darfur is still very dangerous 
and there is no question of people returning to their villages just 
yet. Although the political agreements are in place, it remains to 
be seen whether those that have signed up are committed 
enough to carry out what they have agreed to.  
 
Zakariya  
 
Reasons for leaving:  Member of Massaleet community in 
Darfur. He became an elected village leader, was taken by militia, 
tortured and imprisoned. His uncle helped him escape, paying 
money to get him out. Left wife and children in village, has since 
heard that there is nothing left of his or surrounding villages. 
 
Situation in the UK: After being refused asylum for a second 
time, his benefits were cut leaving him destitute. Friend suggested 
he applied for asylum under different name, he was imprisoned for 
this crime. Eventually let out on bail pending appeal. Appeal is 
refused, he will be taken to a detention centre and then deported. 
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Full name: Islamic Republic of Iran 
Populat ion:  70.7 million (UN, 2005) 
Capital: Tehran 
Area: 1.65 million sq km (636,313 sq miles) 
Major language: Persian 
Major religion: Islam 
Life expec tancy: 69 years (men), 72 years (women) (UN) 
Monetary unit :  10 Iranian rials = 1 toman 
Main exports: Petroleum, carpets, agricultural products 
GNI per capita: US $2,770 (World Bank, 2006) 
President : Mahmoud Ahmadinejad 
Supreme leader: Ayatollah Ali Khamenei (appointed for life in 
June 1989) 

• One of the first countries to be occupied by the early 
Islamic armies which burst out from Arabia in 7th century 

• Formerly Persia - one of the greatest empires of the 
ancient world 

• Maintained a distinct cultural identity within the Islamic 
world by retaining its own language and adhering to the 
Shia interpretation of Islam 

• Monarchy overthrown in 1979 and a unique Islamic 
republic was declared, in which religious clerics - headed 
by Ayatollah Khomeini - wielded ultimate political control 

• During war with Iraq 1980-1988, the country's oil wealth 
plummeted from its previous high levels  

• Parliamentary elections in 2000 brought victory of the 
liberals over the long-ruling conservative elite - appeared 
to be entering another era of political and social 
transformation 

 

 Ir an  
 Infor matio n  
 Sheet  
 
 (Par vaneh)  
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Iran has come under strong pressure from the US since President 
Bush declared it part of an "axis of evil" in 2002. That pressure 
intensified after the US-led war against Iraq, with Washington 
accusing Tehran of attempting to develop nuclear weapons and of 
trying to subvert US efforts in Iraq. Iran, which is building its first 
atomic power station with Russian help, says its nuclear ambitions 
are peaceful. In 2006 Iran announced that it had succeeded in 
enriching uranium.  

Mahmoud Ahmadinejad, Tehran's ultra-conservative mayor, won 
a run-off vote in elections in June 2005 to become Iran's first non-
cleric president for 24 years. Promising an administration of 
"peace and moderation", Mr Ahmadinejad said his government 
would press on with Iran's controversial nuclear programme. He 
says Iran has an "inalienable right" to produce nuclear fuel. 
Months into his presidency, a furore erupted over Mr 
Ahmadinejad's comment that Israel should be "wiped off the 
map". His claims that the Holocaust was a "myth" drew further 
international condemnation. 

The country has an abundance of energy resources, with reserves 
of natural gas second only to those of Russia and substantial oil 
reserves.  

The supreme leader - the highest power in the land - appoints the 
head of the judiciary, military leaders, the head of radio and TV 
and Friday prayer leaders. He also selects six members of the 
Guardian Council, an influential body which has to pass all 
legislation and which is able to veto would-be election candidates. 

The struggle for influence and power in Iran is played out in the 
media. The relatively free press, has been targeted by 
conservatives. Many pro-reform publications have been closed 
and reformist writers and editors jailed. Despite a ban on owning 
dishes, foreign satellite TV channels are widely watched; this is 
largely tolerated by the authorities. Stations operated by exiles in 
the US were said to have played a role in 2003 student protests. 
 
State-run IRIB (Islamic Republic of Iran Broadcasting) operates 
national and provincial networks. IRIB's radio channels include a 
parliamentary network and Radio Koran. The Voice of the Islamic 
Republic of Iran (VIRI), an external radio service, broadcasts via 
shortwave and the internet. Around 7 million Iranians have access 
to the internet, which has been used as a way of circumventing 
censorship. Internet service providers are prevented from allowing 
access to sites deemed to be pornographic or anti-Islamic, but 
the web remains the main forum for dissident voices. Access is 
easy to arrange and affordable for middle-class households. 
 
Parvaneh 
 
Reasons for leaving:  Member of organisation opposed to the 
regime, imprisoned and tortured.  
 
Situation in the UK: Studying. Being interviewed for Iranian 
satellite TV programme about her experiences. Encounters her 
former torturer now also living in the UK.  
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Populat ion:  26.5 million (UN, 2005) 
Area: 438,317 sq km (169,235 sq miles) 
Capital: Baghdad 
Major languages: Arabic, Kurdish 
Major religion: Islam 
Life expec tancy: 57 years (men), 60 years (women) (UN) 
Monetary unit :  1 Iraqi dinar = 1,000 fils 
Main exports: Crude oil 
GNI per capita: n/a 
President : Jalal Talabani 

• Former president Saddam Hussein deposed by US-led 
coalition forces in 2003  

• Saddam's alleged possession of weapons of mass 
destruction (WMD) had formed the main justification for 
the action, though inspectors later concluded that Iraq had 
no WMD stockpiles 

• Sovereignty was transferred to an interim government in 
June 2004 and six months later Iraqis voted in the first 
multi-party elections in 50 years 

• Since then insurgents have targeted civilians, Iraqi security 
forces and international agencies. Tensions between Shia 
and Sunni Muslims have spilled over into brutal sectarian 
violence, prompting fears of civil war. More than 2,000 
coalition troops, and many thousands more Iraqi civilians, 
have been killed since the start of the military action  

• The paramount challenge for Iraq and its new leaders is to 
restore security and civil order 

 

 Ir aq    
 Infor matio n   
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 (Jalal)  
  
 
 
 
 
 
 
  
 
  
 
 
 
 
 
 
 
 
 
 

 
 



 16 

 
Oil made the country rich, and when Saddam Hussein became 
president in 1979 petroleum made up 95% of its foreign exchange 
earnings. 
 
War with Iran from 1980 to 1988 and the Gulf War in 1991 
following Iraq's invasion of Kuwait, together with the subsequent 
imposition of international sanctions, had a devastating effect on 
its economy and society. In 1991 the UN said Iraq had been 
reduced to a pre-industrial state; later reports described living 
standards as being at subsistence level. 
 
In the north, the Kurdish community has broken away to create a 
semi-autonomous region of its own. The parliament that emerged 
from elections in December 2005 re-elected Kurdish leader Jalal 
Talabani to a second term in the largely-ceremonial post in April 
2006. He heads the Patriotic Union of Kurdistan (PUK), one of the 
two main Kurdish parties in northern Iraq. The first non-Arab to 
head an Arab state, he has promised to work with all ethnic and 
religious factions to rebuild Iraq. 
 
Media outlets have flourished since the fall of Saddam. But 
although Iraq is said to have one of the most free media 
environments in the Arab world, scores of journalists and media 
workers have fallen victim to insurgents and coalition military 
action. 
 
There are more than 100 newspapers and magazines on offer in 
Baghdad and other cities and private radio and television stations 
have mushroomed. 
 
The TV and radio stations set up by the now-defunct US-led 
Coalition Provisional Authority (CPA) are now part of a publicly-
funded broadcaster, the Iraqi Public Broadcasting Service. 
Private media outlets are often linked to the political, ethnic or 
religious groups which are jostling for a say in Iraq's future. But 
they face a lack of resources, in particular a constant power 
supply. 
 
Satellite TV, though popular, remains a luxury for most Iraqis. The 
use of satellite dishes and receivers was banned under the former 
regime. The pan-Arab news stations Al-Arabiya and Al-Jazeera 
are widely watched. 

Jalal 

Reasons for leaving: 
Doctor of philosophy, special interest in Arabic phonetics. Involved 
in 1991 failed uprising against Saddam, subsequently imprisoned 
and tortured under SaddamÕs regime. 
 
Situation in the UK: 
Working as a clerk in HarrietÕs asylum law practice. Gives 
occasional lectures at London School of Oriental and African 
Studies (SOAS) on Arab phonetics. Suffers post-traumatic 
symptoms related to injuries sustained whilst in prison. 
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Populat ion:  45.6 million (UN, 2005) 
Capital: Bogota 
Area: 1.14 million sq km (440,831 sq miles) 
Major language: Spanish 
Major religion: Christianity 
Life expec tancy: 69 years (men), 75 years (women) (UN) 
Monetary unit :  1 Colombian peso = 100 centavos 
Main exports: Petroleum, coffee, coal, gold, bananas, cut 
flowers, chemicals, emeralds, cotton products, sugar, livestock 
GNI per capita: US $2,290 (World Bank, 2006) 
President : Alvaro Uribe 

• Fourth largest country in South America 
• Diverse culture reflects the indigenous Indian, Spanish and 

African origins of its people 
• Ravaged by a decades-long violent conflict involving 

outlawed armed groups, drug cartels and gross violations 
of human rights 

• Highly stratified society where the traditionally rich families 
of Spanish descent have benefited from this wealth to a 
far greater degree than the majority, mixed-race 
population. With few avenues for social mobility, this 
provided a natural constituency for left-wing insurgents. 

 

 Colombia  
 Infor matio n  
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Polit ics:  President Alvaro Uribe came to power in May 2002 and 
began his second term in May 2006. He has cracked down on 
armed groups and is credited with making the cities safer. 
 
Security: A deadly campaign by left-wing Farc rebels continues 
after peace talks collapsed in 2002; right-wing groups are 
disarming under a peace initiative; the cocaine trade fuels the 
conflict and has largely replaced ideological motivations. 
Together with the political violence, this has made Colombia one 
of the most violent countries in the world, deterring investors and 
tourists alike. 

Economy: Despite strong growth in recent years, millions live in 
poverty; a free trade deal with the US is on the cards 
 
Internat ional:  Colombia is a big recipient of US aid and is a 
staunch ally of Washington. 
 
The US, a key market for Colombian cocaine, has bankrolled the 
fight against the trade to the tune of billions of dollars. But critics 
say "Plan Colombia" has had little impact on the supply and price 
of drugs. 

Media:  Colombia is one of the most dangerous places in the 
world for journalists to operate. Media workers face intimidation by 
drug traffickers, guerrillas and paramilitary groups. More than 120 
Colombian journalists were killed in the 1990s, many for reporting 
on drug trafficking and corruption. The media-freedom 
organisation Reporters Without Borders has denounced armed 
groups, corrupt politicians and drug barons as "enemies of press 
freedom". Rebels have used radio to spread their propaganda. 
One of the main clandestine stations is the Farc-operated La Voz 
de la Resistencia, which the rebel group has described as another 
battlefront.  

Marie-E lena 

Reasons for leaving: 
Taught art at a university, was a member of a union, guerrillas 
made her life very difficult. 
 
Situation in the UK: 
Beautician/masseuse; teaches Salsa. Fighting a problem with her 
visa.

  
  
 
 
 
 
 
 
  
 
  
 
 
 
 
 
 
 
 
 
 

 
 



 19 

At the heart of the play is the theme of boundaries Ð did Harriet 
overstep her professional boundaries by inviting a client into her 
home? Should she be criticised for her lack of professionalism or 
commended for her humanity and compassion? The Harriet/Nick 
household may be seen as a microcosm for the nation state Ð 
Harriet and Nick can afford to take in a destitute asylum seeker, 
just as a rich industrialised nation such as the UK can afford to 
open our borders to asylum seekers from the developing world, 
but it should not be assumed that this will not have an impact on 
society, just as ZakariyaÕs presence in the house has an impact. 

 
 
 
Aim: 
To explore physically and verbally the idea of personal space and 
boundaries. 
 
Timescale:  
90 minutes (can be split and run as shorter sessions) 
 
Work in a space where participants can move around safely. 
 
Part 1. 15 minutes 
This is the first in a series of exercises to explore the idea of 
personal space Ð it is a fun and fast exercise during which 
participants should feel comfortable and it will warm them up to 
progress through the series. Encourage people to work with a 
different partner for each exercise. 
 
In pairs. The teacher calls out two names of parts of the body 
which the partners must touch together; for instance Òhead to 
headÓ Ð the partners must touch their heads together; or Òfoot to 
elbowÓ Ð one partnerÕs foot must touch the otherÕs elbow (and 
vice versa at the same time, if it is possible). The contacts are 
cumulative, so that when the partners have put two parts of their 
bodies together they must keep them together while carrying out 
the next instruction. Contacts can be made any way participants 
choose Ð sitting, standing, lying etc. After four or five instructions 
which have tangled the pairs together and taken the game to the 
limit of physical possibility, the teacher shouts Òperson to personÓ, 
the pairs separate and everyone finds a different partner Ð then 
the process starts again. 
 
Discuss Ð how does it feel in a school situation to be making 
physical contact with people? Why might we feel embarrassed? 
Why do we not usually touch people in this context? 
 
Part 2. 20 minutes 
In pairs, one partner closes their eyes. Their partner must lead 
them safely round the room by giving verbal directions. They must 
not bump into anyone or any objects that may be around the 
room.  
Repeat, but this time the ÔblindÕ person is guided only by touch Ð 
their partner should take their arm, one hand under the elbow, the 
other under the wrist, and ÔsteerÕ. 

 Sectio n 1: 
 Boundar ies  
  
  
 
 
 
 Act iv it y :  
 Per sonal Space 
  
  
 
 
 
  
 Cur r iculum l ink : 
 KS4 Citi zenship  
 Uni t 1  Human Right s    
 Secti on 1 Ð di ffer ence  
 bet ween Human  
 Rights  and oth er   
 k inds of r ight s  
 Secti on 4 Ð why  ar e  
 r ights  impor t ant  in  
 societ y? 
  
 
 
 
 
 
  
 
  
 
 
 
 
 
 
 
 
 
 

 
 



 20 

Swap over so each partner has a chance to be led, verbally and 
by touch. 
 
Ask the group Ð how did it feel doing each part of the exercise? 
 
Part 3. 20 minutes 
Two lines facing each other. In one, the students have their eyes 
closed; with their hands, they try to feel the face and hands of the 
person facing them. Then the sighted people separate and shuffle  
themselves, and each ÔblindÕ person has to find the person who 
was facing them, by touching hands and faces. 
Swap over (so the sighted are now the ÔblindÕ) and repeat. 
 
Ask the group Ð how did it feel being the sighted person?  
How did it feel being the ÔblindÕ person? 
Which did they prefer Ð being sighted or ÔblindÕ? 
 
Variation: 
The line of people with their eyes open form themselves into 
individual statues. The ÔblindÕ partners have to discover the shape 
of their opposite numberÕs statue, in a few minutes, and then 
return to their line and form themselves into that image. Then they 
open their eyes and compare their image with the original it was 
based on. Swap over and repeat. 
 
Discuss how it felt to be the sighted or ÔblindÕ person in this 
exercise. 
 
Part 4. 20 minutes 
In pairs. One partner seated on a chair, the other standing in front 
of them. Talk to your partner for 1 minute about yourself and your 
day at a distance of 2 metres, then 1 metre. then 5 cm.  
Swap over and repeat. Discuss how this felt for both partners. 
Variations to explore: Does it make a difference if the ÔspeakingÕ 
partner is seated or standing? Whispering or shouting? Talking 
about something personal or something general? 
 
Closing discussion. 15 minutes 
Overall - which exercises felt more comfortable / uncomfortable Ð 
physical contact or verbal assault? 
Why are boundaries important to us? 
Is the perception of personal space the same in all cultures? 
What signals do we give in order to ÔmarkÕ our personal space? 
Why is it important to respect other peopleÕs boundaries? 
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Text:  
Act 1 Scene 10: Theatre Bar 
 
Aim: 
To explore the idea of professional boundaries and relationships. 
 
Timescale: 
1 hour 
 
Task: 
1. Have students read the scene to the rest of the class (5 
minutes). 
 
2. Students in role (20 minutes): 
Put students in role (whole class) first as Nick then as Harriet, by 
addressing them directly as the character. 
Encourage students to respond in role (ie: in the first person Ð ÒI 
feelÉÓ and ÔI thinkÉÓ). Take a range of responses for each 
question to explore the complexity of the situation and the mixed 
emotions the characters may be feeling. 
 

• How was your day? What were you doing?  
• How were you feeling before the conversation in the bar? 
• How did you feel after the conversation in the bar? 
• What would you like to say to Nick/Harriet? 
• How do you feel about Zakariya? 
• What would you like to say to Mel when you next speak to 

her? 
• What did you expect/hope for when Mel left home? 

 
Put the same questions to each character in turn.  
 
3. In pairs (20 minutes):  
Improvise a scene where Nick and Harriet confront this issue. 
Show some pairsÕ work to the rest of the class. 
 
4. Discussion (15 minutes): 

• Has Harriet behaved inappropriately? 
• Do you think Harriet has let down or betrayed her 

husband? 
• Should she be criticised for her lack of professionalism 

and for imposing the strains of her professional life onto 
her husband Nick? 

• Should she be commended for her humanity and 
compassion in defying these boundaries? 

• Discuss Harriet and NickÕs household as a microcosm for 
the nation state Ð the UK as an industrialised nation can 
afford to take in asylum seekers, but what will the impact 
be on society? 
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Fiona   (pointing to HarrietÕs drink) Let me get you a drink. What’ll you 
have? 

Harriet   Oooh, er white wine please. 

Fiona exits. HarrietÕs mobile phone begins to ring and she answers it. 

Harriet Hello…Who’s this?…Oh right. Hi Zakariya. Actually I’m not in 
the office at the moment, so I wonder if you could possibly call 
me back tomorrow…? Yes I did, that’s true, what sort of 
emergency…? When…? Oh dear, well as long as you let the 
court know where your new address is…Oh right. And there’s 
no-one you can think of?… I see. You’ve tried the Refugee 
Council?….Right…..And the Medical Foundation? …..Oh 
dear. Too many, yes. (beat) Look,  if the worst comes to the 
worst I’ve got  a spare room at the moment, you could stay 
there for a bit, till you get sorted…No, no really it would be 
OK…. I’ll phone you in the morning. Just hang in there, it’ll be 
fine...We don’t want any more sleeping in telephone 
boxes…OK bye. 

Fiona, returning with HarrietÕs drink, raises her eyebrows quizzically at Harriet, 
who instantly tries to disguise the impact of the telephone conversation on 
her. 

Fiona  Nick? 

Harriet No, a client 

Fiona  You give them your mobile number? 

Harriet Well just for emergencies. 

Fiona gives her a disapproving look 

Harriet  Well don’t you give your clients your mobile number? 

Fiona  Only in exceptional circumstances. 

Harriet All mine are in exceptional circumstances, unfortunately, 
specially this one. 

HarrietÕs turn to give Fiona a look. Nick rushes in, anxious 

Nick (out of breath) I am so sorry. (kisses and greets Harriet and 
Fiona, takes in the empty bar and glances at his watch) 
Hadn’t we better go in? Is Trevor in already? 

Fiona It starts at 8 not 7.30. Trevor got it wrong. I’m really sorry 
Nick. I tried to get you both on your mobiles. What can I get 
you to drink? 

Nick  No I’ll get it. 

Fiona  No let me. For dragging you here so early. G & T? 

Nick  Great. 

Fiona exits. 

Nick  We must talk about Mel. 

Harriet What, has she called? I was in court all day. 

Nick  Yeah, she’s still not too happy. 

Harriet Oh poor darling. But it’s early days yet. It’s bound to be a bit 
scary for her. 

Fiona returning with NickÕs drink. 

Fiona  Talking about Melissa? 

Nick  Yes. Thanks Fiona. 

Fiona  Missing her creature comforts? 

Nick No I don’t think it’s that. Anyway, I’ve told her that if she still 
feels she wants to come home in a couple of weeks’ time, 
we’ll pay for her flight. Her room is always waiting for her. 

Harriet You’ve told her that? 

  
 Act 1 Scene 10:    
 Theatr e Bar  
  
 Fiona (Har r ietÕs sister )  
 Har r iet  
 Nick  
 
 Har r iet  is an asylum  
 lawyer . Zakar iy a is  
 her  cl ient . Har r iet   
 and NickÕs 18 year   
 old daughter ,  
 Melissa, has r ecent ly    
 left  home for  a ÔgapÕ  
 year  in  Br azil . 
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Nick   Of course. 

Fiona Well, you know my feelings about all this “go-and-tramp-
through-the-equitorial-forests-and-do-good-deeds-to-the-
natives-without-getting-kidnapped-year” – cheap labour and 
prolonged adolescence! 

Harriet Don’t you think she might feel in future that she’s failed if we 
make it too easy for her to come home? 

Nick  You haven’t spoken to her. 

Harriet I have. 

Nick Yes, but not today. She’s very down. Doesn’t sound at all like 
herself. 

Harriet Really? I’ll call her. As soon as we get back. 

Nick  Good. (beat) 

Harriet There is a slight complication though. It’s something that 
happened just a few minutes ago actually Nick. 

Nick  What’s that? 

Harriet Erm, I erm, offered her room to someone, someone who’s just 
been made homeless…  

Fiona O, she’s doing homeless people now as well as asylum 
seekers. 

Harriet It’s the same thing actually, this person is an asylum seeker (to 
Nick) He’s the guy from Darfur I was telling you about, who I 
got bail for. Only he needs a regular bail address and his so-
called host is going off to Leeds next week and he’s got 
nowhere to go. I said he could stay with us for a bit. He’s had 
it really rough since he came here. 

Fiona scrutinises Nick and Harriet, relishing being in on the action. 

Nick  Interesting timing. 

Harriet I thought you wouldn’t mind. I mean I know how generous you 
are and sympathetic to what’s happening to people like 
Zakariya. 

Fiona  “Zakariya”, wow! 

Nick  To be perfectly honest Harriet, my thoughts are more with our 
daughter. 

Harriet Of course. 

Fiona  I mean what do you know about this guy? Is it safe? 

Harriet I just know he’s got integrity. 

Nick   Look in principle, I mean any other time… 

Harriet  He’s got nowhere. 

Fiona Wouldn’t you be compromising yourself, professionally? I 
mean you represent him don’t you? 

Harriet Look, it’s only temporary. 

Fiona But he’ll be giving your address to the bail authority whatsits. 

Harriet It’s my private address, not my office one. 

Fiona  Thin end of the wedge. 

Harriet Come on, it’s a matter of humanity here. And I’m not breaking 
the law. 

Nick Fiona’s got a point, Harriet, there are such things as 
professional boundaries. 

Harriet OK! But sometimes… 

Nick     Look in principle, I mean any other time… 
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Harriet He’s got nowhere. I just feel that we all have so much – 
houses, cars, holidays, money for gin and tonics, money for  
theatre tickets, and people like him, through no fault of their 
own end up in a rich country like this with  not even a roof 
over their heads. Not to speak of their traumatic pasts and 
what’s happened to their families.  They’re thousands of miles 
from home… 

Nick  As is Melissa.  

Harriet   There’s no comparison. She still has a family, security, 
telephone contact with us, money in her bank account… 

Nick He’s a stranger and she’s our child. That’s the comparison. 

Harriet shakes her head in indignation 

Nick I don’t know what to say Harriet. If Melissa really wants to 
come home, I think there’s no contest. 

Harriet She’ll understand. And if I think for one moment that she 
really…  

Nick Don’t you dare mention it to Mel. She’s vulnerable right now, 
we have protect her, not ask her to put herself second. 

Harriet I’m not saying that. But… 

Nick Oh I give up. You’ve changed Harriet. You’ve become… one-
track. 

Harriet And you’ve come a long way from the architect I married, with 
visionary schemes for state-of-the-art public housing! 

Nick I don’t believe this. This is not a work conversation for once 
Harriet. It’s about family. We’re talking about our daughter, 
stuck thousands of miles from home, alienated, fearful… 

Harriet Oh come on! I honestly think… 

Nick   I honestly think you should take this more seriously 

Harriet and I honestly think this is not very nice for Fiona. 

Nick I don’t need this! (standing up and getting ready to leave) I’ve 
had a godawful day and I do not need to be preached at by 
you at the end of it. 

Fiona  You’re not leaving? 

Nick Sorry Fiona but all I need now is to sit through a play about 
sodding political prisoners on a sodding island*. In case you 
hadn’t noticed, I get enough of that at home.  (exits)   

Harriet and Fiona look at each other. 

Fiona  You going to leave it like that? 

Harriet holds up her hands as if to say, ÒIf thatÕs the way he wants to  
behave!Ó 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
* The island referred to is Robben Island where Nelson Mandela was 
incarcerated and the play being referred to is The Island by Athol Fugard.
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Aim: 
To explore the idea of national boundaries and borders. 
 
Timescale: 
2 hours, can be split into 2 sessions of 1 hour each. 
 
Resources: 
Large sheet of paper and marker pens for each group. 
 
Task: 
Part 1 Ð creating the islands (40 minutes) 
Each group will be the ruling group of their own island society. 
Divide the class into groups of 6. Give each group a large sheet of 
paper and selection of marker pens. 
They should discuss each of the following points so the group 
reaches a consensus of what is there before marking anything on 
the map. 

1. Create your ÔislandÕ Ð draw outline of the island on your 
sheet of paper, filling the page.  

2. Mark on geographical features Ð rivers, mountains, forests, 
lakes, volcanoes etc. 

3. Mark on centres of population Ð does the population live 
close together or are they scattered? Is it a rural or urban 
society? 

4. Mark on any industries or natural resources. 
5. Mark on any community buildings eg: school, hospital, 

police station etc. 
 
Part 2 - Decide on 10 key rules that govern your society (20 
minutes). 
 
Part 3 (or session 2) - develop an immigration policy (30 minutes). 
Will people be allowed to come and live on the island?  
Will there be a limit to the number of immigrants you can accept? 
How will you decide who can stay and who cannot? 
Will they have to integrate into your society? How? 
How will you guard/protect your borders?  
 
Have groups report back to whole class about their policy and the 
process they went through to arrive at decisions (15 minutes). 
 
Discussion (15 minutes):  
Why are borders and boundaries important (different levels)? 
Protection, privacy, law and order, social justice etc Ð are these 
easier to maintain over small areas (eg: counties)? 
What if there were no boundaries? 
Does a strict immigration policy equal racism? 
What criteria are ÔfairÕ for deciding whether to accept immigrants? 
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The opportunity to handle actual objects is a unique experience. 
For some reason, that no one is quite sure of, the act of touching 
an object, which obviously has its own history and story, inspires 
everyone. Students will inevitably be curious about the objects 
and this will naturally lead to good discussion. The histories and 
stories that develop around the artefact will frequently amaze your 
students. Handling will encourage students of all abilities and 
backgrounds to use all of their senses and enable them to 
empathise with other people. 
 
Text: 
Act 2 Scene 2: Treasures from Sudan 
 
Aim: 
Using text as a stimulus to explore the deeper meaning and value 
of objects in our lives. 
 
Timescale: 
70 minutes (can be split between 2 lessons) 
 
Task: 
Before the lesson, ask students to select and bring in an object 
from their home which has special meaning to them or they think 
will show other people something important about their life. 
 
Part 1. Discussion: 10 minutes 
Read the scene. 
What emotions does attending the exhibition raise for Zakariya? 
(pride, amusement, sorrow, excitement at recognition etc). 
Cultural difference and misunderstanding of objects (refer to the 
scene) Ð ÒtreasuresÓ vs bed-leg.  
Why do objects have sentimental value? 
Are there any objects that have special significance for you? 
 
Part 2. Object handling: 30 minutes 
In small groups, give each group a copy of the Object Handling 
worksheet. Ask students to work through the questions in relation 
to all the objects students in their group have brought in.  
Each student can then tell the story of their object to their group. 
 
Report back to the whole class Ð how was it to touch and think in 
such detail about an object? 
Did it change your opinion or feeling about the object (a) to touch 
it and answer detailed questions about it and (b) to hear the real 
story of the object? 
 
Part 3. Devising: 30 minutes 
Each group should choose one of the objects they have been 
talking about. The group should devise a scene in which the 
object plays a central part (different from its actual meaning). 
Show the finished scenes to the whole class.

 Sectio n 2: 
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Harriet and Zakariya are at the ÒTreasures from SudanÓ exhibition at the 
British Museum. The room they are in contains a number of glass cases 
containing ancient Sudanese artefacts. On one wall is a map of Sudan 
and a timeline showing a chronology of Sudan and Egypt from 300,000 
B.C. to 2.000 A.D. A bored-looking security guard stands in the corner 
of the room. Harriet and Zakariya are studying the map.  
 
Harriet    Big isn’t it? 

Zakariya   Biggest country in Africa.  

Harriet Didn’t realise that. And you are…here? (waves her 
finger  to the west of Sudan) 

Zakariya  (placing his finger next to hers) No, here.  

Harriet  Oh yes, here’s Al Jeneina. 

Zakariya   (excited) Yes, yes exactly. Here is Wadi Kaja, the river I 
tell you about, (disappointed) but it’s not written. 

The guard looks disapproving as Zakariya continues to touch the wall-
map with his finger.  

Harriet (tracing her hand down the time-line on the wall) And 
my God look, this is like a time map from 300,000 years 
ago to the Ottoman / period… 

Zakariya   (straining to read) Ottoman, yes we learn about / this. 

Harriet ...to now. Let’s have a look over here.(moves towards a 
glass case) I don’t know if any of this is going to be 
interesting for you Zakariya, a lot of very old things, bits 
of broken pots, but I just thought I must bring you. 

Zakariya   Ay!(pointing at different object) You see this? I know 
this!  

Harriet    What is it? A weapon?  

Zakariya  (laughs and slaps his leg, shouts) No, it’s “angreb”.  I 
make just like this. It’s for bed, I make four to put bed 
on. Not weapon! I make exact same as this, same 
shape, everything. 

The museum guard looks at them, both so animated now. 

Harriet  A bed-leg! 

Guard  Shhhh! 

Harriet (looks at the guard surprised) Well it doesn’t say that 
here. I bet they don’t know what it is!  

Zakariya    (Picking up the bed leg exhibit and laughing) Really, I 
make just like this. 

Guard You’re not allowed to touch. These exhibits are very 
valuable. 

Zakariya   Sorry. (smiling, to the guard)  But this is nothing you 
know. Just piece of wood for bed. 

Guard (pointing to notice on wall) “Ancient treasures” right. 
“Treasures.”! Means valuable. So no touching if you 
don’t mind sir. 

Zakariya  (calling her from a different glass case, excited) You see 
this? 

Harriet Oh that’s beautiful. What is it, amber and gold? (studies 
the inscription) 

 Act  2 Scene 2:  
 Tr easur es fr om    
 Sudan 
 
 Har r iet  
 Zakar iy a 
 Guar d 
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Zakariya   My grandmother has same! 

Harriet  The same necklace? 

Zakariya   Really. Just like this one. 

Harriet  Amazing. (reading) This was from a tomb. Ah, it’s not 
amber, it’s carnelian. Wow, it dates about 500 years 
before Christ. (to Zakariya) It’s really old, maybe two and 
a half thousand years. 

Zakariya  (scratching his head in disbelief) No! Too old. (smiles) 
My grandmother not this old.  (beat) She give this to 
Jamila when we marry. My grandmother, she like Jamila 
too much. All my family, they were against her except 
my grandmother. 

Harriet  Why? 

Zakariya   They want me to marry my cousin. All my friends in the 
village, they marry at 16,17, 18 to cousins. Their families 
make them do this. After one year, arguments, fighting, 
and so then they go and get a second wife and later a 
third, a fourth. (smiles) They laugh at me because I have 
only one wife. They say I’m not a man. But I don’t care. 
For me - one wife. For love. 

Harriet  So how did you meet Jamila? 

Zakariya  I see her in the market one day. I was old, 28.  

Harriet  That’s old? 

Zakairya   For us yes. She was maybe 17. I see her and (taps his 
heart) I know, she is the one.  

Harriet  Immediately?  

Zakariya  Immediately. After, I can’t sleep, I can’t eat. My mother 
thinks I am sick. 

Harriet  Love sick. 

Zakariya   Yes. Same with you and Nick, first time you meet? 

Harriet  Well.  

Zakariya   Really? Nick told me it was (taps his heart) immediately. 

Harriet (touched and surprised) Did he? That’s sweet of him. 
We met at university. Did he tell you? 

Zakariya  You have hair long like this and always big, big smile 
and sexy walk. 

Harriet He said that?  Well we just met and we clicked. That 
was it really. Same ideas about life.  

Zakariya   Jamila, I don’t know if we have same ideas. But my 
grandmother tell me I choose very good. When she give 
this necklace to Jamila she say to her, when you have 
first grandson, you will do like me, give it to his wife  
when they marry. (suddenly downcast) But I don’t know 
Harriet, Isak, is he still alive to grow into a man and have 
sons? And Jamila, is she in a camp now? Or is she 
maybe dead. And my sons also.  I ask myself this 
everyday. (covers his eyes with his hand, tearful) 

To the museum guard’s disapproval, Harriet ’s phone goes 
off;  she f ishes it  out of her bag, mouthing sorry to Zakariya, 
then scurries off to answer it .  Dur ing the conversat ion 
Zakariya cont inues to look round the exhib its, then wanders 
off to a di fferent room.  
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Physical charac terist ics: 

• What does it look, feel, smell and sound like? 
• How big is it? 
• What shape is it? 
• What colour is it? 
• How heavy is it? 
• Does it have any marks, which show us how it was made, 

used and cared for? 
• What is it made of? 
• Is it mass produced or unique? 
• Is it complete or a part of an object? 
• Is it in good condition or worn/used? 
• Has it been altered, adapted, repaired, or changed? 

 

Design and  const ruct ion: 

• What materials is it made of? 
• Why were these chosen? 
• Could different materials have been used? 
• Is it attractive to look at? 
• When and where might it have been made? 
• Was it made by hand or machine? 
• Who might have made it? 
• Is it made in one piece or made up of different parts? 
• Can it be taken apart? 
• How is it put together? 
• How might the object work? 
• Is it decorated or plain? 
• Are there any marks/images on the object? 
• What do these tell us about the people who made the object 

and the person who owns the object? 
 

Importance and value: 

• What difference does the object make to its ownerÕs life? 
• How important was the object to: the people who made it; the 

person who owns it? 
• What does the object tell us about the person who owns it? 
• Is it mass produced, rare, or unique? 
• Is the object financially/ sentimentally/ culturally/ historically 

valuable? 
 
Funct ion: 

• Why was it made? 
• What is it? 
• How is it used? 
• Who might use it? 
• What skills are needed to use it? 
• What would be like to use it?  
• Might it be used with other objects? 
• Has its use changed?

  

 Object  
 Handl ing   
 wor ksheet  



 30 

 
Aim: 
To explore and understand the part memories play in our lives and 
how past experiences can affect refugeesÕ integration as they try 
to build a new life. 
 
Timescale: 
 40 minutes  (can be extended by including Part 4 Ð research) 
 
Text: 
Scene 7: Torture in Darfur 
 
Task: 
Part 1. Whole class discussion. 10 minutes 
Read the text. 
What events or episodes in the play trigger memories?  

• DestinÕs wife dying 
• Exhibition 
• Interview with asylum lawyer 

Why are memories important? 
Why might memories hold us back? 
 
Part 2. Discussion (small groups). 15 minutes 
Emphasise the importance of respecting each other’s memories 
and encourage students to keep memories confidential within the 
small groups.  
Each member of the group should share an important memory 
(good or bad) with their small group (one that they feel 
comfortable to reveal). 
Can you think of an example where a memory (positive or 
negative) has affected you later? How did it affect you?  
 
Part 3. Class in role. 15 minutes 
Speak to the class in role as Zakariya and then as Destin. 
Encourage students to respond in role (ie: in the first person Ð ÒI 
feelÉÓ and ÔI thinkÉÓ). Take a range of responses for each 
question to explore the complexity of the situation and the mixed 
emotions the characters may be feeling. Ask the same questions 
to each: 
 
When are your memories most vivid? 
How do you feel about your memories? 
Do you find it easy to share your memories? 
How are your memories affecting your new life in the UK for the 
good or for the bad? 
 
Part 4. Could be set as homework. 
Research what kinds of support are available for refugees and 
asylum seekers, particularly for young people or unaccompanied 
young people. 
 
Photocopy and hand out Ô10 things young people can doÕ sheet. 
 
 
 

  
 Act iv it y : 
 Memor y Lane 
 
 
 
 
 
 
 
  
Cur r iculum l ink : 
 KS4 English  
 EN1 Speak ing &  l ist ening 
 Gr oup discussion &     
 inte r act ion 
 
 
 
 
 
 
 
 
 
 
 
  
 Cur r iculum l ink : 
 KS4 English  
 EN1 Speak ing &  l ist ening 
 Dr ama - r olepl ay 
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Zakariya  (quiet, grave) They say sometimes if you talking  

you can be better. (Pause. He puts his head in his 
hands again. He lets out a groan.) I see people 
killed in that prison, when they take you out of 
isolation. For me I’m alive now, but my friends, I 
hear them tortured every day – me also, but if you 
hear it is your friends, (shakes his head, voice 
breaks) and you love them, you know. (beat) I still 
hear them screaming and suddenly there is no 
sound coming and I know someone is dead. 
(pause while he wipes his eyes) The good people 
don’t live in this world. My best friend died in that 
prison. Then my uncle helped me to escape. He 
knew I would die if I stayed. He said to me “They 
want to kill all of you.” He paid money, a lot of 
money to get me out. Then he died too. Only me 
alive now. 

 
 

 
 Act  1 Scene 7:  
 Tor tur e in  Dar fur  
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Writers of explicitly ÔPolitical TheatreÕ, like all theatre, have 
employed many different genres. In this section we look at some 
of the most famous, (Brechtian Epic; Agit-prop; Poor Theatre; 
Verbatim and Farce) and encourage students to consider the 
strengths and weaknesses of each to the political agenda. 
 
 
Aim: 
To familiarise students with different genres of political theatre and 
consider their respective strengths and weaknesses. 
 
Timescale: 
2 sessions of at least 1 hour each; or one session of 2"  hours 
 
Texts: 
Choose one text per genre from the examples listed on each 
genre card. 
 
Task: 
Before the lesson, ask students to bring in a newspaper article or 
magazine feature about an event or issue that they feel strongly 
about and that they see as a political issue.  
 
Part 1. Discussion: 10 minutes 
What is the purpose of ÔpoliticalÕ theatre? 
What are its aims? 

• Prompt audience into action 
• Raise awareness of particular issues  
• Protest 

What makes an issue ÔpoliticalÕ? 
 
Part 2. Using texts: 30 minutes 
Summarise the different genres that you will be exploring. 
Split the class into 5 groups. 
Copy the ÔgenreÕ cards and hand one to each group. 
Each group should prepare a short presentation of a small section 
of the text chosen to represent their genre. They should 
incorporate all the features or techniques listed on their card to 
demonstrate the particular form of the piece. 
 
Presentations and Discussion: 30 minutes 
Present to the whole class. 
After each presentation, ask students to identify what are the key 
elements of the particular form being represented? 
What do students think are the strengths of this genre in relation 
to the specific purposes/aims of political theatre (as discussed in 
Part 1). 
What do students think are the weaknesses of this genre in 
relation to the specific purposes/aims of political theatre (as 
discussed in Part 1). 
Ask students to note down strengths and weaknesses on the 
genre card Ð these can then be displayed, or copied for all the 
class. 
 
 

 Sectio n 3: 
 Politica l      
Theatr e 

 
 Act iv it y : 
 Polit ical Theat r e  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Cur r iculum l ink :  
 DRAMA KS4  
 Gr oup 2 Ð knowledge,   
 under st anding &    
 evaluati on 
 
 
 
 
 
  
 
 
 
 
 
  
 
 Cur r iculum l ink :  
 DRAMA KS4  
 Gr oup 3 Ð in ter pr eti ng   
 pl ays 
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Part 2 (or lesson 2): Devising new material: minimum 30 minutes 
In the same groups, participants work on material that they had 
brought with them to present a piece using the same form that 
they had explored earlier.  
 
In your group, share all the stories that group members have 
brought. 
Choose one story to explore further. 
Devise a presentation of that piece in the genre you explored 
earlier Ð employ the key features/techniques of the form. 
 
Presentations and Discussion: 30 minutes 
Present to the whole class. 
Discuss each presentation: 
How did the particular form help to put the message across to the 
audience?  
Did it hinder in any way? 
How did the audience feel about the issue presented? (Were they 
moved? Prompted to action? Informed?) 

  
 Cur r iculum l ink :  
 DRAMA KS4  
 Gr oup 1 Ð per for ming,   
 di r ecti ng or  design sk i l ls  
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Examp les: 
Guantanamo by Victoria Brittain and Gillian Slovo 
Exonerated by Jessica Blank and Erik Jensen 
Talking to Terrorists by Robin Soans 
My Name is Rachel Corrie by Alan Rickman and Katharine Viner 
The Permanent Way and Stuff Happens by David Hare 
 
Verbatim plays are, as the name suggests, written using only 
verbatim testimony. The playwright interviews people that are 
connected to the topic that the play is focused on and uses their 
testimony to construct the piece. This method has been 
increasingly popular in dealing with political topics.  

Strengths: 

 

 

Weaknesses: 

 
 
 
 
 
 
 
Examp les: 
Oh What a Lovely War - Joan Littlewood and Theatre Workshop  
The Cheviot, the Stag and the Black, Black Oil by John McGrath  
 
Semi-revolutionary, takes anti-establishment themes and 
dramatises them, often into short sketches with songs 
 
often taken to non-theatrical venues: halls, clubs, pubs, 
community centres, places of work and out on to the streets, 
 
Agit-prop certainly ensures that your message gets to the 
intended audience, and its impact is immediate, but it has obvious 
limitations. It is unable to cope with the complex historical 
progression of events, or with rapid transitions of time and place. 
To effect this and to create the right atmosphere for each scene 
the help of music and lighting is needed and a flexible form of 
staging to break up the stage area for the movements of the 
actors. So a certain amount of technical equipment is necessary, 
but provided a group is prepared to load and unload this on to a 
vehicle and rig and de-rig stages, plays of this kind are mobile and 
can reach working-class audiences in their own clubs and halls. 
 

Strengths: 
 
 
 
 
Weaknesses: 

 Genr e car d:  
 Ver bati m  
 Theatr e 

 Genr e car d:  
 Agit -pr op /   
 Theatr e  
 wor kshop  
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Examples:  
Mother Courage by Bertolt Brecht 
 

• Challenging the ÔdreamÕ world of illusion created by 
dramatic theatre (where all problems in play are carefully 
resolved at the end). Epic theatre designed to leave 
spectator with a task to be accomplished in the real world. 

• Montage Ð seemingly unrelated images/scenes 
juxtaposed together could shock, draws attention to the 
content because not progressive, jumpy, broken up 

• Distancing  VerfremdungseffektÐ objective involvement 
the opposite of the suspension of disbelief. The audience 
should always be aware that it is watching a play, and 
should remain at an emotional distance from the action 

• Reason  Ð audience made to question and think rather 
than indulge in emotion 

• Characters are intended to represent opposing sides of an 
argument, archetypes, or stereotypes 

• simplified, non-realistic set designs 
• announcements or visual captions that interrupt and 

summarize the action 
• often incorporating music and song that conflicts 

ironically with the expected emotional effect 
• comedy  to distance audience from emotional or serious 

events  
• the choices the characters made were evident, for 

example, a character might say, "I could have stayed at 
home, but instead I went to the shops." 

• Actors often address the audience directly  out o f 
character  ("breaking the fourth wall") and play multiple 
roles.  

• the Gestus: An acting term coined by Brecht - a physical 
attitude or gesture that represents the character's 
condition independent of the text. ased on Brecht's 
observation of Chinese acting: he noted that when the 
actor Mei Lan Fang acted a part which required his 
character to be frightened, he merely put a lock of his hair 
into his mouth and everyone in the audience knew that the 
character was scared, though the actor remained 
completely calm throughout the performance. With a 
Gestus that clearly defines the character's attitude, the 
actor stays distanced from the play and therefore avoids 
any undue emotionality. 

Strengths: 

 

 

Weaknesses: 

 
 
 
 

 Genr e car d:  
 Br echti an Epic  
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Example:  
Accidental Death of an Anarchist by Dario Fo 
 

• unlikely and extravagant - yet often possible Ð situations 
• disguise and mistaken identity 
• verbal humour of varying degrees of sophistication (may 

include puns and sexual innuendo)  
• move at a frantic pace toward the climax 
• Broad physical humour and deliberate absurdity or 

nonsense 
• usually only one setting throughout the play 

 

Strengths: 

 

 

Weaknesses: 

 
 
 
 
 
 
 
 
Example:  
Woza Albert! by Mtwa/Ngema/Simon 
 

• Sets, costumes, lighting and special effects are 
unnecessary trappings. The fundamental concern is the 
work of the actor with the audience  

• ÔSanctityÕ of the performance space Ð ÔholyÕ relationship 
between the actor and the audience through which an 
audience was challenged to think and be transformed by 
theatre  

• The audience is pivotal to a theatrical performance, and 
through them theatre becomes more than entertainment: 
it becomes a pathway to understanding 

• Create all that is needed for the play in the actor's body, 
with little use of props. 

• rigorous physical and vocal training of actors 
 

Strengths: 

 

 

Weaknesses: 

 
 

 Genr e car d:  
 Far ce  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Genr e car d: 
 Poor  Theatr e  
 (Gr otowsk i)   
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i c e a n d f i r e  was founded in 2003 by Sonja Linden after seven 
years as writer in residence at the Medical Foundation for the Care 
of Victims of Torture. The companyÕs first production, I Have 
Before Me a Remarkable Document Given to Me by a Young Lady 
from Rwanda by Sonja Linden, was both Time Out and Metro 
Critics Choice and after a sell out London run toured the UK in 
2004. Crocodile Seeking Refuge, the companyÕs second 
production opened the Mix Season at the Lyric Hammersmith in 
2005 where it had a successful three week run enabling iceandfire 
to tour the play this autumn. Sonja is currently working with Adah 
Kay on iceandfireÕs third play, My Year in Ramallah, which will tour 
the UK in Spring 2008. iceandfireÕs first play for young people, 
Separated, will tour London schools in Spring 2007. The company 
also runs a number of outreach projects including The ExilOration 
Singers, a weekly choir for asylum seekers and refugees.  
 
 

i c e a n d f i r e  is dedicated to:  !! 
 

• Honouring the real life stories of individuals who have been 
displaced as a result of conflict.  

• Channeling these stories into the production of high quality 
theatre. 

• Creating insight into the refugee experience through 
education and outreach. 

 
 

i c e a n d f i r e  educat ion 
 
Exploring and harnessing the power o f  our own stories 
to understand the ‘other ’ and create new perspect ives 

 
iceandfire is commit ted  to  provid ing educat ion and 
outreach with the aims of: 

• Making connections between participantsÕ own personal 
experiences and the refugee experience 

• Providing a high quality arts experience for participants  
• Exploring how to communicate through theatre stories 

and ideas that may be far from your own experience 
• Offering insight into the refugee experience  
• Challenging and overcoming the misconceptions 

surrounding refugees and asylum seekers 
• Placing Emotional Literacy at the heart of all programmes  
• Supporting the secondary PSHCE and Drama curricula 

 
Art ist ic D irector : Son ja L inden 
Producer  and Company Manager:  Sara Masters 
Education Consultant:  Gabr ie l le Lobb 
 
 
 

iceandfire 
Toynbee Hall, !28 Commercial Street, !London !E1 6LS 

!!!tel: + 44 (0) 207 377 5299 !     email: info@iceandfire.co.uk 
www.iceandfire.co.uk 

 About  
 i cean d f i r e  
 
 
 
 
 


